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ABSTRACT

ThisarticlereportsonaqualitativestudythatevaluatedChineseEFL(EnglishasaForeignLanguage)
teachers’perceptionsoftheeffectsoffourdifferentsubtitlingmodesonEnglishcomprehensionand
vocabularyacquisitionoflearnersinsecondaryeducation.Thefourtypesofsubtitlesrefertono
subtitles,Chinesesubtitles,Englishsubtitles,andbilingualsubtitlesinaudiovisualmaterials.The
resultsofthestudyindicatedthatintervieweesregardedtheuseofnosubtitlesastheleasteffective
ofthemodesforenhancingstudents’languageproficiency.Chinesesubtitleswereperceivedtoassist
studentswithcomprehensionofcontentbutwerelesseffectiveatenablingthemtorecallandmemorize
Englishlexis.Englishsubtitleswereperceivedtoaidcomprehensionofthecontenttosomedegree,
whilealsoinspiringlearnerstodeveloptheirEnglishvocabularyknowledge.Bilingualsubtitleswere
consideredtoenhancebothstudents’Englishcomprehensionandvocabularyacquisition.
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1. InTRoduCTIon

Thepastfewdecadeshavewitnessedincreasinglyinnovativepedagogiesandapproachesinforeign/
secondlanguageeducationworldwide.Currently,theeffectofsubtitlesontheproficiencyofESL
(EnglishasaSecondLanguage)/EFL(EnglishasaForeignLanguage)learnersisaresearchtopicof
widespreadinterest.Astheavailabilityofaudio-visualmaterialswithsubtitleshasincreased,some
researchhasreportedthattheseareusefulandeffectiveinstructionalresourcesinlanguageteaching
classrooms(Alabsi,2020;Ebrahimi&Bazaee,2016;Gorjian,2014)andthattheyhaveapositive
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impactoncomprehension(Kruger&Steyn,2014).Inparticular,ithasbeensuggestedthatstudents
canunderstandsomefeelingsandexpressionsofforeignidioms,proverbs,andslangunderdifferent
culturalcontextsusingnativelanguagesubtitles(Hayati&Mohmedi,2011).Itisalsobelievedthat
learnerscandevelopdecodingskillstoimprovewordrecognitionwiththesupportofsubtitles(Black,
2021).However,thereisstilllimitedresearchonsomeareas,suchastheextenttowhichsubtitlescan
supportlearnersincultivatingproductivelanguageabilities(Vanderplank,2016).Inaddition,thereis
alackofresearchthatanalysesteachers’perspectivesontheefficacyofsubtitlesastoolstoenhance
EFLlearners’Englishcomprehensionandvocabularyacquisition,eveninareassuchasmainland
China,wheretherearelargenumbersofsuchlearners.Teachers’perspectivesonthisareimportant,
asevenifsomeresearchsupportstheuseofsubtitlestoenhancelanguagelearning,ifthisviewis
notsharedbyteachersthenitisunlikelythatsuchfindingswilltranslateintoanychangesinpractice.
Teachersmayalsooffersuggestionsforhowsubtitlesshouldorshouldnotbeusedintheclassroom,
basedontheirexperience,whichmaybeofinteresttobothpractitionersandresearchers.Withthis
inmind,researchisrequiredthataimstoshedlightonthecurrentviewsofteachingpractitioners.

Toaddresstheabovegapintheliterature, thisstudyaimstoexploreChineseEFLteachers’
perceptionsontheimpactofvideoswithfoursubtitlingmodes(nosubtitles,Chinesesubtitles,English
subtitles,andbilingualsubtitles)ontheEnglishcomprehensionandvocabularyacquisitionofhigh
schoolstudents.Implicationsforusingsubtitlesinforeignlanguageclassroomsarealsoconsidered.

2. dEFInITIon oF KEy TERmS

2.1 Subtitles
Inpreviousstudies,variousterminologyisusedtodescribethedifferentstylesofpresentingwords
onascreen.Markhametal.(2001,p.440)claimsthatsubtitles“refertoon-screentextsintheform
ofaudiencenativelanguagecombinedwithasecondlanguagesoundtrack,whilecaptionsreferto
on-screentextsasagivenlanguagesamewiththelanguageinthesoundtrack”.However,according
toNeves(2008),thereisnodifferenceinthedefinitionsofsubtitlingandcaptioning,althoughsome
believethatthedistinctionisthatcaptioningisanauxiliaryforthedeafandthehearing-impaired,while
subtitlingisintendedforallviewers.ItisalsonotedthatVanderplank(2019)usestheterm‘closed
captions’todescribesubtitlesinthesamelanguageasaudio.Black(2021)usesthetermsintralingual
andinterlingualsubtitles,whereintralingualsubtitlesrefertothosethatareinthesamelanguageas
thespokenlanguageontheaudiovisualmaterial,whileinterlingualsubtitlesareintendedtoprovide
atranslationforthesourcelanguageofthematerial.Inthisstudy,theterm“subtitles”isemployed
toallformsofon-screentext,includingexamplesgiveninthisparagraph,thatareaccompaniedby
audioofthesameorsimilarmeaning,eitherinthesameoranotherlanguage.

2.2 English Comprehension
Regarding thedefinitionofEnglishcomprehension,according toAhmadi (2016,p.8), listening
comprehensionis theunderstandingof“speechat thesyntactic, lexical,pragmaticanddiscourse
levels”.Karimvand(2011,p.1268)alsomentionsthatsomeofthemostcommonelementsaffecting
the comprehensionprocessofEnglish learners involve “familiaritywith intercultural difference,
languagestructure,vocabularyaccumulation,priorknowledgeaboutthegivencontextortopic,and
attitudetowardthetext”.Inthisstudy,thetermEnglishcomprehensionisemployedtomeanthe
understandingofspokenorwrittentextsatthesyntactic,lexical,pragmaticanddiscourselevels.

2.3 Vocabulary Acquisition
Vocabularyacquisitionisconsideredtobeacrucialcomponentofsuccessfullanguagelearning.Before
proceedingtoexaminetheprocessofacquiringvocabulary,itisnecessarytodefinewhatitmeans
toknowaword.AccordingtoMilton(2009,p.13),oneapproachisto“dividewordknowledgeinto
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receptiveorpassiveknowledgeandproductiveoractiveknowledge”.WebbandNation(2012)argue
thatknowingawordinvolvesknowledgeoftheform,meaning,anduseofit.Anotherlensthrough
whichtoviewlexicalknowledgeisthatitconsistsoftwoprimarydimensionsthatarebreadthand
depth(Qian,1999;citedinMarzbanandHadipour,2012).Morespecifically,breadthofvocabulary
knowledgereferstovocabularysize,orthenumberofwordsforwhichatleastonemeaningisknown,
whilethedepthofvocabularyknowledgeindicateshowmuchdetailedknowledgeisheldabouta
word,forexampleknowledgeof“pronunciation,spelling,meaning,register,frequency,collocational
properties”(Gassetal.,2020;Marzban&Hadipour,2012;Schmitt,2014).Vocabularyacquisitionis
thereforeunderstoodtobeacomplicatedandmultifacetedprocessinwhichlearnersacquireknowledge
aboutwordsacrossanumberofdimensions(Brezina&Gablasova,2015).

3. LITERATuRE REVIEw

3.1 Subtitles as a Teaching Support in Foreign Language Education
SubtitlesinEnglishmayhaveapositiveimpactonESL/EFLstudents’Englishcomprehension.Ithas
beensuggestedthat,throughtheprovisionofacomprehensiblerepresentationofanutterance,subtitles
canhelptoassignmeaningtopreviouslyunintelligibleexpressions,tobridgethegapbetweenreading
comprehensionandauralcomprehension(Garza,1991).Inaddition,subtitlinginthetargetlanguage
canhelplearnersvisualizewhattheyarehearingwithinputbeyondtheircurrentEnglishproficiency
(Danan,2004).Aswellasdevelopinglearners’Englishlinguisticknowledge,thesubtitlesmayhelp
withunderstandingculturalcontent(Huang&Eskey,1999;Markham,1989).Severalstudieshave
alsofoundthatvideoswithEnglishsubtitlesmayhelpintermediate-levelEnglishlearnersdevelop
theirlisteningcomprehensionskillsmorethananyothermodeofsubtitling(Hayati&Mohmedi,
2011;Rokni&Ataee,2014).

Additionally,someresearchershaveassertedthatEnglishsubtitlescanimpactonvocabulary
acquisition.Forinstance,bydeliveringintelligibleinputintheformofcaptionedvideos,students
improved their performance in a word recognition test (Koolstra & Beentjes, 1999; Neuman &
Koskinen,1992).Anotherstudyfoundthatlearners’abilitytoidentitykeywordswassignificantly
improvedwiththehelpofEnglishsubtitles(Markham,1999),whileafurtherstudynotedthatthe
transcriptsfromsubtitlinghelpedlearnerstoprocessandretainphonologicalknowledge(Bird&
Williams,2002).Moreover,YukselandTanriverdi(2009)assertthatEnglishsubtitlessupportstudents
inlearningthemeaningofwords,aswellastheirform/spelling.Rosales(2019)alsosuggeststhat
theacquisitionofreceptiveandproductivevocabularyknowledgeisnotablyenhancedbywatching
subtitledmaterials.

Audio-visualmaterialswithsubtitlesinlearners’firstlanguageshavealsobeenfoundtoexert
apositiveimpactonEnglishlanguagelearning.Danan(2004)claimsthatfirstlanguagesubtitles
arebeneficialforusersofEnglishasanadditionallanguagetoimprovecomprehensionandprocess
informationindepth.Someresearchalsosuggeststhatstudentscanbenefitfromfirstlanguagesubtitles
intermsofstrengtheningunderstandingofidiomsanddevelopinglexicallearningstrategies(Napikul
etal.,2018;Suetrong,2015).ThisisconsistentwiththeassertionmadebyPratamaetal.(2021)
thatfirstlanguagesubtitlescanbeusedasasupplementaryresourcetohelpstudentswithlimited
vocabularyknowledgetounderstandthecontentofwrittentexts.However,onefurtherstudyfound
thatstudentsinhighereducationpreferthetargetlanguage(i.e.English)subtitlesofacademiclecture
videos(Grgurović&Hegelheimer,2007).Oneofthepossiblereasonsisthattheavailabilityoffirst
languagesubtitlesforlearnersmightdistractlearnersfromtheauthenticpronunciation,according
toVandergrift(2007).

However,somecriticshavebeenskepticalaboutthesustainabilityofanyimprovedcomprehension
skillsandvocabularyacquisitionresultingfromsubtitles,forthereasonthatusingsubtitlesmayreduce
opportunitiestohonelisteningabilities.Zanón(2006)pointedoutthatcertainparticipantsintheir
studyregardedfirstlanguagesubtitlesasadistraction,ratherthanabeneficialfeatureofvideos.Ina
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furtherstudy,studentsbelievedthatfullEnglishmayalsoserveasadistractionwhenlisteningtothe
Englishmaterial(Hsuetal.,2013).Inthiscase,acaptionfilteringapproachwaspromotedtoreduce
thedependenceonfullsubtitles(Hsuetal.,2014).Metruk(2018)alsosuggestedthatneitherfirst
languagesubtitlesnortargetlanguagesubtitlescouldhaveasignificanteffectonimprovinglistening
comprehensionandreadingcomprehension.

Ithasbeenarguedthat,bywatchingEnglishprogrammeswithsubtitles,learnersarelikelyto
becomemorefamiliarwithvocabularyandmasterlexicalusageinthecorrespondingcontext(Fang
etal.,2019).Peters(2019)claimsthattheuseofon-screentextscanpromotevocabularylearning
bythewayofwordrecognitionandmeaningrecall(Mousavi&Gholami,2014;Perezetal.,2015).
However,otherresearchhasindicatedthatwatchingwithnosubtitlesorcaptionsismorefavorable
forvocabularyacquisition,becausestudentsareforcedtoconcentrateonthelinguisticfeaturesof
utterences,especiallyintheaspectofpronunciationcharacteristics,suchasassimilation,elision,and
re-syllabification(Field,2003;Hulstijn,2003;Vandergrift,2007;citedinC.K.Hsuetal.,2014).
Inaddition,spellingmistakesandincorrecttranslationsofsubtitlesinsomeinstancesmaycause
confusion(Suetrong,2015).

Althoughmuchoftheresearchonsubtitleshasfocusedontheimpactoffirstlanguageortarget
languagesubtitlesonsecondlanguageacquisition,onetopicthathasreceivedlessattentionisbilingual
subtitles,whicharenowwidelyavailable.Afurthertopicareawheretherehasbeenlimitedresearch
isteachers’perceptionsonhowtousesubtitlestofacilitatelanguagelearningamongtheirstudents.
ItisalsonoteworthythatresearchaboutsubtitlesinaChinesecontexthastendedtofocusonhigher
education, resulting ina lackof focuson secondary schooleducation.This researchattempts to
addressthesegapsincurrentliterature.

3.2 Research Questions
Inorder to address thegapsmentionedabove, this studyattempts to evaluateChinese teachers’
perceptionsoftheeffectivenessoffourdifferentmodesofsubtitlesonEnglishcomprehensionand
vocabularyacquisitionofChineseEFLlearnersinsecondaryeducation.Thefoursubtitlingmodes
refertotargetlanguagesubtitles(English),firstlanguagesubtitles(Chinese),bilingualsubtitles,and
nosubtitles.Thestudyhasthefollowingresearchquestions:

RQ1: How do teachers perceive the four different modes of subtitling to impact on English
comprehension?

RQ2:Howdoteachersperceivetheeffectsofthefourdifferenttypesofsubtitlesonvocabularyacquisition?
RQ3:Doteacherspromoteanyofthesefourmodesofsubtitlingtotheirstudents?

4. mEThodoLogy

ThisstudywasconductedwithfiveChineseEFLteachers(namedTeachersA,B,C,DandEinthis
study)whoworkedindifferentprivateeducationalinstitutionslocatedinShanghaiandZhejiang
provinces of mainland China. All these participants mainly taught secondary school students.
ParticipantswereselectedbecausetheywereexperiencedEnglishteachers,andtheyshowedinterest
intheresearchtopic.Beforetheyagreedtoparticipateinthisresearch,aParticipantInformation
Sheetwasgiventothemtolearnmoreabouttheproject,andsignedconsentformswerecollected
beforeinterviewstookplace.

4.1 data Collection
Thisqualitativeresearchemployedsemi-structuredinterviews.AnEnglish/Chinesebilingualversion
ofaninterviewprotocolwasdesigned,coveringteachers’perceptionsregardingtheeffectsofvarious
subtitleconditionsonEnglishcomprehensionandvocabularyacquisition.Fiveonlineinterviewswere
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conductedthroughMicrosoftTeamsapplicationwithadurationofapproximately15-30minutesper
interview.InterviewswereconductedinChinese(thefirstlanguageofparticipants),tominimizethe
potentialforanymisunderstandings.Interviewswererecorded,andtherecordingswerestoredinin
asecurelocationwithpasswordprotection.Theprotocolforthesemi-structuredinterviewscanbe
foundintheappendix.

4.2 Transcription of data
Aftercompletingtheworkofonlineinterviews,thetranscriptionandtranslationofinterviewswere
thenextkeystepsinthetreatmentofthedata.IntervieweeswereconductedusingMicrosoftTeams
(https://www.microsoft.com/en-us/microsoft-teams)whichhastheabilitytoproducetranscriptsof
conversations.AllautomatedtranscriptswerecopiedfromMicrosoftTeamsintoseparatedocuments.
Toensure thevalidityandconfidentialityof transcripts, the recordedvideoswere reviewed, the
correctnessof theChinese transcriptswaschecked,andpersonal informationwasremovedfrom
theChinese texts.Following this, theYoudaoTranslateWebsite (https://fanyi.youdao.com/)was
employedtoproducetheinitialEnglishtranscripts.Youdaoisawidelyusedtranslationtool,and
wasdeemedtoproducegoodtranslations,whilealsohavingadequatesecurityforthistask.Finally,
languageaccuracywascheckedbymanuallycomparingtheEnglishandChinesetextstoensurethat
therewerenodiscrepancies,withsomeadjustmentsmadeatthisstage.

4.3 data Analysis
ThisstudyemployedThematicAnalysis(TA)withtheaidofNvivo12(https://www.qsrinternational.
com/nvivo-qualitative-data-analysis-software/support-services/nvivo-downloads)softwaretoevaluate
data.TA isawidelyusedqualitativeanalyticapproach that involves“identifying,analysingand
reportingthemeswithindata”(Braun&Clarke,2008,p.79).TheprocessofTAinvolvesthreestages,
whicharedataengagement,coding,andthemedevelopment.Inparticular,codingisanessential
componentforthethemeconstruction,inwhichtheobjectivenessandunbiasednessofcodesmay
beofcoreconcern(Braun&Clarke,2020).

WithrespecttoTAinthisstudy,theanalyticworkwasconductedinNVivo12software.Once
theEnglish transcriptsof the fiveparticipants’ interviewshadbeen imported intoNVivo12, the
datawasreviewedandinitialcodesgenerated.Thesecodeswerebasedonmeaningfulsectionsof
textsthatillustratedteachers’perceptionsregardingsubtitles.Codeddatawasthenreviewed,and
fromthisthemesandsubthemeswereidentified,definedandnamed.Inthefollowingsection,each
themehasbeenillustrated.Therewere17codesintotal,allofwhichrelatedtodifferentaspects
ofrelationshipsbetweensubtitlingtypes,Englishcomprehension,andvocabularyacquisition.By
reviewingandcomparingthesecodes,overarchingthemesthatwereofrelevancetotheresearch
questionswereidentified.

5. RESuLTS

Adiagrammaticrepresentationofthethemesandsubthemesfromthethematicanalysisispresented
inFigure1.Eachofthethreemainthemesisexploredinthesubsectionsbelow.

5.1 Theme 1: English Comprehension is Affected by different Subtitling modes
Analysis of the transcripts suggested that participants perceived subtitles to affect students’
comprehensionofEnglishaudiovisualmaterialsinthreedifferentways.Thefirstwaywasthatlearners’
focusonmaterialcouldbesignificantlyinfluencedbydifferenttypesofsubtitles.

Withrespecttothenosubtitlesmode,TeachersA,B,C,DandEindicatedthatstudentswith
lowerEnglishproficiencymighteasilyloseinterestinandfocusonmaterialswithoutanysubtitles,
whichmayaffecttheirabilitytounderstandthecontent:

https://www.microsoft.com/en-us/microsoft-teams
https://fanyi.youdao.com/
https://www.qsrinternational.com/nvivo-qualitative-data-analysis-software/support-services/nvivo-downloads
https://www.qsrinternational.com/nvivo-qualitative-data-analysis-software/support-services/nvivo-downloads


International Journal of Computer-Assisted Language Learning and Teaching
Volume 12 • Issue 1

6

The student would immediately turn off the video and stop listening to it. Or after the first listening 
the student would say to me, “Teacher, I don’t understand it. You need to translate it for me.” … 
The advantage of no subtitles is for students who have a good level of English competence … based 
on the prior knowledge, learners can understand at least 70% or 80% of the content and pay more 
attention to what the characters are saying. (Teacher A)

The mode of no subtitles make students better focus on and exercise listening, but this is only for 
students with a good English level. (Teacher B)

Similarly,TeachersAandCfurtherpointedoutthatstudentfocusmaytransferredtotheimages
andsoundtrackofthevideos,iftheycannotgraspthemeaningofthelanguagebeingused:

If the English material is a clip of an action movie, and the student whose English level is not very 
good, he/she is likely to focus on some fighting scenes and doesn’t care what it’s about. (Teacher A)

Students just look at the characters’ facial expressions, listen to the background music, and guess 
what the whole video is possible about based on their own prior knowledge. (Teacher C)

Meanwhile,TeacherDbelievedthatthedifficultylevelofthematerialislikelytoaffectlearner’s
focusonattemptingtounderstand:

If the material is easy to understand, it is definitely better to do it with the mode of no subtitles English 
Subtitles. If the material is too difficult for the student to understand, it may be distractive and not 
very helpful to the learner. (Teacher D)

Figure 1. Themes and subthemes
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Additionally,TeacherEperceivedthatculturalandgenderdifferencesmayalsohaveanimpact
onthedegreetowhichlearnersfocusonmaterialswithnosubtitles:

Maybe most of students living in China are not exposed to the environment related to English culture. 
Boys are not interested in learning English. It seems that they are even less interested in the mode 
of no subtitles. (Teacher E)

Ontheotherhand,allteachersbelievedthatChinesesubtitleswouldmaintainfocusandsupport
thoroughcomprehensionof thematerials,but felt thatstudent focusmayremainon theChinese
subtitlesratherthantheEnglishaudio,whichisoflimitedvaluefromtheperspectiveofdeveloping
languageability:

Once students see the Chinese subtitles, they will not listen to the English audio at all. The advantage 
of Chinese subtitles is that maybe they feel like they understand all the content. (Teacher C)

Students may only focus on the story, because they think the video is interesting, and then ignore the 
language learning. (Teacher D)

AsimilarobservationwasmadebyTeachersBandCaboutbilingualsubtitles–theyindicated
thattheirstudentshadreportedtothemthatwhenwatchingEnglishlanguagetelevisionserieswith
bilingualsubtitles,theyonlypaidattentiontotheChinesesubtitles:

Many of my students would say, “when I watch American TV series, I totally watch the plot and read 
Chinese subtitles, and I don’t pay any attention to the English subtitles. (Teacher B)

Students can’t help but stare at Chinese, even if they don’t want to. You will still look at it and do not 
want to pay attention to English. (Teacher C)

However,TeacherAfurtherindicatedthatplayingthevideowithbilingualsubtitlesmoretimesis
possibletoenablelearnerstoconcentrateondevelopingthecomprehensionabilitybasedonEnglish
on-screentexts,whichisalsoagreedwithTeacherE:

I think when a student listens to the material for the first time in bilingual subtitles, it is unlikely that 
he/she will read the English subtitles, but will definitely read the Chinese subtitles. If you want to use 
video to let students achieve the purpose of learning English, the teacher needs to show the material 
more than once. … After the second and third time, students will focus on the English subtitles, 
and understand the content through English, because they already have the corresponding Chinese 
translation in their minds. Then students can automatically match Chinese and English when looking 
at English subtitles. (Teacher A)

Moreover,TeacherDheldtheviewthatbilingualsubtitleswouldfacilitatestudentconcentration
oncomprehension,ifthedifficultyofthematerialisaboveastudent’scurrentlevelofability:

If there are many things that students do not understand, then bilingual subtitles will certainly be of 
great help to attract their focus. (Teacher D)

Inaddition,allteacherscommentedthattheuseofbilingualsubtitlesmaybeausefulwayto
familiarizestudentswithnewmaterial.
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WithregardtoEnglish-onlysubtitles,TeacherAbelievedthatthesewouldnotmaintainstudent
focusoraidunderstandingincaseswherestudentshavealimitedvocabulary.Theydidnotseethat
thesupplementaryprovisionofanunfamiliarwordintextualformwouldbeanymorebeneficialfor
suchstudentsthanjustlisteningtotheaudio:

This is actually also a test of vocabulary, right? If the student’s vocabulary storage is really limited, 
then there is not much difference between English subtitles and no subtitles, because the student can’t 
understand even if it presents English subtitles. (Teacher A)

However,TeachersA,BandDindicatedthatiflearnershaveanintermediatelevelofEnglish
proficiency,eithernosubtitlesorEnglishsubtitlescouldhelpthemtoconcentratemoreontheEnglish
languageusedinavideo,andthereforeaidcomprehension.TeacherCalsoagreedthatproficient
EnglishspeakersmightbenefitfromsubtitlesinEnglish:

For students with good English scores, I recommend full English subtitles. …You would just play videos 
with English subtitles and (ask the student to) tell me the Chinese meaning and it would be OK. Then 
play the video a third time without subtitles, you repeat the important sentences just said. (Teacher C)

Ontheotherhand, itwasnotedfromTeacherE that ifstudents’ readingspeedwasnot fast
enoughtokeepupwithEnglishsubtitles,theymightlosethemeaningofwhatisbeingsaidwhen
tryingtokeepupwiththesubtitles.

The actor may speak at a fast pace in the video. If the students do not pay attention, they may not be 
able to follow the content. (Teacher E)

Thesecondwayinwhichparticipantsperceivedsubtitlestoaffectstudents’comprehensionwas
throughhowindividualunderstandingofauthenticEnglishmaterialsmaybenegativelyaffectedby
differenttypesofsubtitles.

TeacherAclaimedthatwithnosubtitlesorEnglishsubtitles,lower-levelstudentsmightrelyon
somevisualaids,backgroundmusic,facialexpressionsofcharacters,orothercontextualinformation
toguesswhatwashappeningorbeingcommunicatedinavideo.Nevertheless,TeacherBarguedthat
higher-levelstudentsmaybeabletoachieveagoodunderstandingoftheEnglishlanguagebeing
used,withouttheinterferenceofanyChineselanguagesubtitling:

Like the saying ‘there are a thousand Hamlets in a thousand people’s eyes’, in the face of English 
subtitles, everyone’s understanding may be different, and it’s this kind of feeling. (Teacher B)

Ontheotherhand,TeacherEexpressedtheconcernthatthemodeofnosubtitlescouldcause
thehurdleforlearnersduringtheprocessofunderstandingculturallyrelatedlanguages:

The audiovisual material contains slangs, and students may not understand it without subtitles. (Teacher E)

RegardingtheChinesesubtitles,alltheteachersindicatedthatalthoughitprovidedatranslation
thatallowedstudentstograspthebasiccontent,learners’understandingoftheEnglishmaterialwas
limitedbyrelianceontheirfirstlanguage:

The advantage of single Chinese subtitles is that the audience will enjoy it very much, right? Because 
you can understand it right away. Its disadvantage is also very obvious, that is, unless the student 
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has a very high initiative of self-learning, he/she is unlikely to play the video again. In fact, what he/
she heard was fleeting, and he/she did not look into it at all. (Teacher A)

The Chinese-only subtitles tell you exactly what it means. However, with only Chinese subtitles, the 
students’ English learning effect is the worst in my opinion. (Teacher B)

Students will be affected by Chinese subtitles. Once you see Chinese, you will not listen to the English 
at all even if you understand English. The advantage of Chinese is that maybe in Chinese you feel 
like you understand all the content. (Teacher C)

When most children have Chinese subtitles, they will certainly not listen to the English audio. It is 
more convenient to see them (Chinese texts) directly, so they will have a complete dependence on 
Chinese subtitles. (Teacher D)

Chinese subtitles may just be better at helping them understand the general meaning directly. (Teacher E)

Inparticular,itwasnotedbyTeachersCandDthatsomemeaningsarenoteasilytranslated
betweenlanguages,ormaysimplybetranslatedinaccurately,somoresubtleaspectsofcommunication
maybemissed:

A lot of things related to culture, like slangs, are strange to be translated into Chinese, the feeling 
completely changes. So, it still needs to get the understanding by students themselves, perhaps not as 
deep as foreigners understand it. (Teacher C)

I do not recommend Chinese subtitles, because some of the Chinese subtitles commonly seen today 
are not translated accurately. (Teacher D)

IntermsofEnglish-onlysubtitles,TeachersBandCfeltthatEnglishon-screentextsprovided
amoreaccuratecomprehensionthansubtitlesinotherlanguagesbecauseitlessenedthechanceof
interferencefrommothertongueorotherlanguagesduringinput:

During my undergraduate study, when my foreign teacher showed me a movie, he put this single 
English subtitle. If you don’t understand, you can also watch subtitles, which is a very good way to 
learn. (Teacher B)

English subtitles are more consistent with the meaning of the English context, more authentic and 
more accurate. (Teacher D)

AlthoughusingEnglishsubtitles isanexcellent technique toaidcomprehension,TeacherE
emphasizedtheimportanceofpickingmoviesthatareappropriateforyourstudents’levelsandaid
intheirunderstandingofvocabularyorlanguageusage.Additionally,TeacherArecommendedthat
studentswhohavestrongreadingcomprehensionskillsandawidevocabularywatchEnglishsubtitled
materialstohelpwithcomprehension:

If this student has a very good command of vocabulary, but his listening skill is weak, I think English 
subtitles are a very good choice in this case. For example, his listening is poor, but his reading is 
excellent, such a student is very suitable for only English subtitles. (Teacher A)
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Withrespecttobilingualsubtitles,TeacherDbelievedstudentswerelikelytofocusonChinese
words to comprehend the content, while Teacher C stated the efficiency for learners rapidly
comprehendingthecontentwasnotable.However,TeacherAnotedthatastrengthofthebilingual
modecouldbetoprovideanappropriateChinesetranslationofsomeEnglishproverbsorcolloquial
expressionstoaidstudents’understandingofthese:

Some proverbs and slangs are not translated literally. If there are bilingual subtitles, it can help 
students understand what the phrase means immediately. (Teacher A)

TeacherBalsoindicatedthat,intheirexperience,some(presumablyhigher-level)learnersenjoyed
examiningthebilingualsubtitlestoseehowEnglishhadbeentranslatedintoChinese,andthatthis
examinationmaydeepentheircomprehension,aswellastheirunderstandingofEnglishingeneral:

I found that a lot of students would actually savor the bilingual subtitles. For example, why is this 
sentence translated this way? Even in the disjunctive question, the actor says no, but the Chinese 
translation is yes, so the students will think about it. (Teacher B)

Thethirdwayinwhichparticipantsperceivedsubtitlestoaffectstudents’comprehensionwas
throughbiasedEnglishcomprehensioncausedby inaccuratesubtitles.TeacherBmentioned that
Englishsubtitlessometimescontainederrors,whichmightresultinmisunderstandingofthecontent:

For example, when I watched a foreign film, I heard ‘Indian Chief’, but the English subtitles showed 
to ‘Indian Chef’. The meaning of ‘chef’ and ‘chief’ are completely different. (Teacher B)

TeachersB,CandDalsoperceivedthatsomeChinesesubtitlesappearstrangeanddifficultfor
learnerstounderstandwhentheyaretranslatingthemeaningsofcolloquialexpressionsinEnglish:

The translation of many Chinese subtitles is not particularly perfect or does not perfectly reflect the 
meaning of the English subtitles, which may give a misleading effect to students. (Teacher B)

It doesn’t necessarily translate well with Chinese subtitles. For example, a popular subtitle 
translation group YYeTs (URL) is quite professional, but it is not so satisfying to express the 
meaning correctly. (Teacher C)

Because the Chinese subtitles are definitely translated by Chinese people, it may not be authentic 
in the English context. If the Chinese translation is not accurate, students may have a deviation in 
understanding of the meaning. (Teacher D)

5.2 Theme 2: The Effects of different Subtitles modes on Vocabulary Acquisition
Thethematicanalysisindicatedthatparticipantsperceivedtwoeffectsofsubtitlesonvocabulary
acquisition:onewasonthelearningofthemeaning,form,andpronunciationofvocabularyitems;
theotherwasonthesustainableaccumulationandusageoflexis.

In terms of teachers’ perceptions of how various subtitling modes impact on vocabulary
knowledge,allteachersmentionedthatitwastime-consumingforstudentstoelicitthemeanings
andformsofvocabularywhentherewerenosubtitles;thiswasonlyreallypossibleforhigher-level
learners.Incontrast,theuseofChinesesubtitlesandbilingualsubtitleswereconsideredconvenient
forstudentstoobtainthemeaningofunfamiliarwords,andforteacherstofurtherexplaintheform.
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However,TeacherCreportedthatstudentsmightnothaveenoughmotivationtolearnvocabulary
thatappearsinbilingualsubtitles:

With bilingual subtitles, students would be lazy and just copy down the words and meanings, regardless 
of the part of speech and usage. (Teacher C)

Meanwhile,TeacherBarguedthatbothEnglishsubtitlesandbilingualsubtitlesweresuitable
forvocabularyenhancement,andsheparticularly indicatedthestrengthsofbilingualsubtitles in
enhancingthelearningofvocabulary:

The advantage of bilingual subtitles may greatly save the translation time for students, and some 
corresponding Chinese explanations may be more helpful for them to digest English knowledge. 
(Teacher B)

However,TeachersBandEaddedthatEnglishsubtitlescouldbemorebeneficialforstudents
tolearnthevocabularyindepth,astheChinesetranslationcouldonlyprovideoneofthemeanings
ofeachvocabularyitem:

For example, the word “hide” usually means to “隐藏 yin cang”in Chinese, and then I came to 
Shanghai to teach a vocabulary class and learned that “hide” also means the strong, thick skin of 
an animal (“兽皮 shou pi” in Chinese). But we usually use “fur” to express that meaning. Many 
seemingly simple words have all kinds of meanings that we don’t know. … With bilingual subtitles, 
many students may only learn one meaning of ‘hide’ and not understand its other meanings. Students 
may not even bother to look it up in the dictionary because the Chinese texts in the bilingual subtitles 
already tell them the meaning. So maybe the single English subtitles would be more helpful. (Teacher B)

Moreover,asmentionedpreviously,duetothepossibilityoftranslationmistakesintheChinese
subtitles,studentsmightnotbeabletolearnanappropriatemeaninginanycase.Itwasalsonoted
byTeacherCthatEnglishsubtitlesmightbenotbeusefulforlearningnewvocabularyingeneral:

If students are serious about learning English, they could copy down some words or phrases. But it 
takes a lot of time, like if you don’t understand the word, you pause and look it up, and then if you 
don’t understand the next word, you pause and look it up again. (Teacher C)

Withrespecttoteachers’perceptionsofwhetherdifferenttypesofsubtitlescouldbeeffectiveon
vocabularyaccumulation,TeachersA,BandEperceivedthatitisunlikelyanyofthesubtitletypes
wouldhelplearnersachievetheaimofsustainablyaccumulatingandusinglexis:

I am pessimistic about using videos to learn the word spelling because I think the video is not helpful 
for it. It can only help you to remember the meaning of the word and its usage in a specific context. 
(Teacher A)

Vocabulary takes time to accumulate. In my opinion, vocabulary learning cannot be improved rapidly 
in a short time by subtitling. (Teacher B)

Students may forget the meaning and usage of the word after a week or a month. (Teacher E)
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TeacherCstatedthatstudentswereunlikelytousethewordstheyobservedproficientlyindifferent
contexts,whileTeacherAclaimedthatitmaybepossibleforlearnerstoemploybilingualsubtitles
tolearnvocabularyintheshortterm,butthismaynotberetainedinthelongerterm:

The specific usage of this word, including its phrase collocation, may require subsequent learning 
consolidation and practice to fully grasp. (Teacher C)

TeacherDheldthesimilarviewthatanyvocabularystudentsinitiallyacquirethroughsubtitles
needstothenbeemployedinwritingororalcommunicationtoconsolidatethisknowledge.

5.3 Theme 3: using Subtitles as a Learning method
Theparticipantsmentionedfourdifferentpointsregardingtheuseofsubtitledmaterialsforlearning
support.ThesewerewhytheywouldpromotesubtitledmaterialsinanEnglishclassroom,howto
selecttheappropriatematerialsandmodeofsubtitles,thetypeofEnglishlessonsubtitlescouldbe
appropriatefor,andlearnerstrategiesforstudyingEnglishusingsubtitles.

Firstly,withrespecttothereasonswhyteacherspromotesubtitledmaterialsinclass,TeacherB
assertedthattheuseofaudiovisualmaterialswithsubtitleswouldattractstudents’attention:

I think it might make the class atmosphere livelier. (Teacher B)

TeachersDandEbelievedthatsomelanguageabilitieswouldbeenhancedbyusingsubtitles
aspartofthelearningprocess,forexamplelisteningandspeakingskills,discoursecomprehension
aswellasvocabularyknowledge:

In the subtitle mode, it is obvious that learners can directly exercise their listening ability. Then 
when the students listen more, they will try to practice speaking according to what they hear. Then 
at this time, you can practice your speaking ability, because the learner will definitely imitate the 
pronunciation and intonation in the video. (Teacher D)

Students can practice listening skills, then vocabulary skills, and then text comprehension skills. And 
then there are transitions, like connectives, maybe the logic ability. (Teacher E)

Secondly,TeachersBandCmentionedthatchoosingappropriatesubtitledmaterialswasofgreat
importance.AsTeacherAcommented,thelearningorteachingobjectivesforacourseorclassshould
betakenintoaccountwhenmakingthisdecision,aswellastheleveloflearners’Englishability,and
alsotheirdegreeoflearningautonomy.

BBC and CNN News are not recommended for middle school or high school. They are a bit too 
difficult. I recommend BBC Learning English Series which is okay, and then VOA also has something 
related to education. (Teacher A)

Thirdly,alltheparticipantsindicatedthetypesofEnglishlessonthattheyfeltsubtitled
audiovisual materials would be most appropriate for. Teachers A, B and D preferred to
usesubtitlesinlisteningandspeakingclasses,whileTeacherBindicatedthatshewanted
tousesubtitledmaterialsinallskills-basedclasses,tomakethelessonsmoreinteresting.
TeacherCalsofeltthatsubtitledmaterialswouldbeusefulinvocabulary-focusedlessons.
TeacherEstatedthattheapplicationofsubtitledaudiovisualmaterialsmightbeemployed
onlisteninglessons.
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Lastly, participants suggested some strategies for using subtitledmaterials to learnEnglish.
Aspreviouslystated,mostparticipantsindicatedthatappropriatesubtitledmaterialsneededtobe
selectedasafirstpriority.Asecondsuggestionofferedbyallteacherswastouseavarietyofdifferent
typesofsubtitlestoworkonEnglishcomprehensionandvocabularyacquisition(e.g.startingwith
bilingualorChinesesubtitles,andthenmovingontoEnglishsubtitles,andthennosubtitles).Itwas
alsosuggestedbyTeacherAthatlearnersshouldtrytonotedownusefullanguagefromthesubtitles
andretellthegeneralideaofthematerial.

Inaddition,TeacherBadvocatedforlearnerstotrytofinderrorsinsubtitles:

I think students need an attitude of daring to doubt the authority, because some subtitles may be 
wrong, and then you can doubt them. Use the subtitles as a reference, but don’t assume they’re 100% 
correct. (Teacher B)

6. dISCuSSIon

Thematic analysis of this study has identified three main themes from the teachers’ interview
transcripts.Thefirsttheme,the effects of different subtitling modes on English comprehension,relates
totheresearchquestionfocusedonhowteachersperceivethefourdifferentmodesofsubtitlingto
impactonEnglishcomprehension.First, thefindingsindicateabeliefamongteachersthatsome
subtitletypescouldinterferewithlearners’focusonthecomprehensionofEnglishlanguagecontent.
ThisechoesthefindingsofPratamaetal.(2021),whoarguethatfirstlanguagesubtitlesshouldbea
supplementarysolutiontohelpstudentsunderstandthecontentofwrittentextswhentheirvocabulary
knowledgeistoolimitedtounderstandinthetargetlanguage.However,afindingofthecurrentstudy
wasalsothatsometeachersareconcernedthatstudents’attentionmaybedistractedfromtheEnglish
languagecontentbythefirstlanguagesubtitles,whichisanissuementionedinseveralotherstudies
(Hayati&Mohmedi,2011;Hsuetal.,2013;Zanón,2006).Second,theresultsofthisstudyindicate
thatteachersholdconcernsabouttheinfluencethatthepresenceorabsenceofsubtitlesmayexert
onthewaystudentstrytocomprehendEnglishlanguagecontent.Forexample,aconcernwasnoted
thatstudentswhocannotreadEnglishsubtitlesfastenoughtofinishreadingbeforetheychangemay
findthatthepresenceofthesesubtitlesinterfereswiththeirunderstandingofcontent.Inaddition,
learnersmaymisunderstandcontentincaseswheneitherChineseorEnglishsubtitlesareinaccurate.
Theconcernaboutstudentsnotbeingabletoreadfastenoughisanovelfinding,andtheconcern
aboutsubtitleaccuracyechoesSuetrong’sstudy(2015),whichnotedthatsomespellingmistakesand
incorrecttranslationspresentinsubtitlesledviewerstodoubttheiraccuracy.

Thesecondthemeregardingvocabularyacquisition,relatestothesecondresearchquestionabout
howteachersperceivethefourdifferentmodesofsubtitlingtoimpactonvocabularyacquisition.
Thefindingsindicatethatteachersbelievedthefoursubtitlingmodescouldaffecttwoaspectsof
theprocessofvocabularylearning:thelearningofvocabularyknowledgeaboutthemeaning,form,
andpronunciation,andthesustainableaccumulationandusageoflexis.Theresearchindicatedthat
noneof the teachersviewedChinesesubtitlesasauseful tool toassist learners inmastering the
form,grammar,andusageoflexis.ThisisincontrasttoBlack(2021),whoarguesthatfirstlanguage
subtitlescanhelpyounglearnersdevelopdecodingskills,asthesubtitlesallowthemtoimproveword
recognition.Thecurrentstudyalsoshedslightontheteachers’concernthattheuseofsubtitlesmay
nothelplearnerssustainablyaccumulateandusevocabularyinthelongterm.

Thethirdtheme,usingsubtitlesasalearningsupport,relatestothethirdresearchquestionabout
whetherteacherspromoteanyofthefourmodesofsubtitlingtotheirstudentsasanapproachto
learning.TheresultsshedlightonthereasonswhytheteachersusesubtitledmaterialsintheirEFL
classrooms.Theresultsalsoidentifytheabilitiesteachersbelievearefacilitatedthroughsubtitleuse,
demonstratehowteachersbelieveappropriatesubtitledmaterialsshouldbeselected,andillustrate
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teachers’preferredstrategiesforadoptingsubtitledmaterialstolearnEnglish.Generally,thefindings
suggestthatteachersbelieveleaners’Englishproficiencylevelneedstobeconsideredtoselectsuitable
subtitlestosupporttheirlearning.ThisislinewiththeComprehensibleInput(i+1)Theoryproposed
byKrashen(1982),whicharguesthattargetlanguageinputneedstobeslightlybeyondthecurrent
levelofcompetenceofaforeignlanguagelearner.

7. ConCLuSIon

Inconclusion,thisqualitativestudysoughttoinvestigatefiveChineseEFLteachers’attitudestoward
theimpactofsubtitlingmodesonEnglishcomprehensionandvocabularyacquisitionofstudents.The
findingsrevealthatteachersperceivedifferentmodesofsubtitletohavedifferenteffectsonstudents’
Englishcomprehension.Notusingsubtitlesatallwasperceivedtohavenobeneficial impacton
supportingunderstandingofEnglishcontentorfacilitatingvocabularyacquisition.Chinesesubtitles
weregenerallyviewedashelpinglearnerstounderstandbasicmeaning,butnotseenasusefulfor
vocabularylearning.Concernswerealsonotedaboutwhethersomeofthemoresubtleaspectsof
EnglishcontentmeaningweretranslatedappropriatelyintoChinese.

WithregardtoEnglishsubtitles,teachersperceivedthatthesemayfacilitatetheircomprehension
oftheactualEnglishlanguagecontentdirectly,whilealsoprovidingopportunitiesforstudentlexical
development.However,itwasrecognizedthatEnglishsubtitlesmaynotbeanappropriatechoicefor
lower-levellearners.BilingualsubtitleswereviewedasbeingconvenientforunderstandingEnglish
contentviaChinesetranslations,whilealsoprovidingopportunitiesforvocabularylearning.Across
allmodesofsubtitle,therewasaconcernthatthesubtitletextmaynotbeaccurate,andthatthis
couldleadtomisunderstandings.However,someparticipantsalsosawsucherrorsasanopportunity
forlearning,particularlywhenEnglishandChinesesubtitlescanbecomparedside-by-sideinthe
bilingualmode.Ingeneral,thisstudyindicatesthatwhenemployingsubtitledmaterialsaspartofan
EFLteachingcourse,theteachersinthisstudyfeltthatstudents’Englishproficiencylevelanddegree
oflearningautonomyshouldbetakenintoaccountwhendecidinghowtoproceed.

ThisstudyhasshedlightonthewaysinwhichChineseEFLeducatorsbelievesubtitlescanbe
effectivelyusedwithstudent,andsomeofthesemaybeofinteresttoteachingpractitionersinChinese
andotherEFLcontexts.However,thefindingsalsoindicatethattheteachersinthestudyarealready
engagedwithsubtitlesasateachingtool,andareawareofsomeofthebenefitsofsubtitlesthatare
reportedinacademicliterature.Theinterviewsthatformedpartofthestudyappearedtoprovide
participantswithanopportunitytoreflectontheirpracticeinthisarea,whichmayresultinamore
intentionalapproachtousingsubtitlesaspartoflearningprogrammesinthefuture.

Future research in this area could take the approachof examiningboth teacher and student
perspectivesontheuseofsubtitlesinEFLcontexts,toestablishwhetherteacherperceptionsare
supportedbythosestudents.
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APPEndIX

different Subtitling modes Effects Research Interview Protocol
1. Introduction
Thankyouforvolunteeringtodoaninterviewwithmeaboutyourperceptionwiththeeffectsof
subtitletypesonEnglishcomprehensionandvocabularyacquisition.Beforewestart,Iwouldliketo
confirmwithyouyourresponsestothestatementsontheconsentformthatIemailedyoubeforethis
interview.AnEnglish-Chinesebilingualversionofthisformisonthetableinfrontonyou.Please
canyousayeither“agree”or“disagree”aftereachofthefollowingfourstatementsfromtheform?

1. IconfirmthatIhavereadandhaveunderstoodtheinformationsheetdatedDD/MM/YYYYfor
theabovestudy.Ihavehadtheopportunitytoconsidertheinformation,askquestionsandhave
hadtheseansweredsatisfactorily.

2. IunderstandthatmyparticipationisvoluntaryandthatIamfreetowithdrawatanytimewithout
givinganyreason,withoutmyrightsbeingaffected.Inaddition,shouldInotwishtoanswerany
particularquestionorquestions,Iamfreetodecline.

3. Iunderstandthat,undertheDataProtectionAct,Icanatanytimeaskforaccesstotheinformation
Iprovide,andIcanalsorequestthedestructionofthatinformationifIwish.However,itwill
notbepossibleforanonymouslysubmitteddatatobeidentifiedanddestroyed.

4. Iagreetotakepartintheabovestudy.

Thanks.Iamnowgoingtomoveontoaskyouaboutyourattitudestowardhowthesefourmodes
ofsubtitlingimpactonEnglishcomprehension…

2. Main Questions
(Followupasappropriate,andrefertoindividualquestionnaireanswersifavailable)

1. HowdoyouperceivethesefourdifferentmodesofsubtitlingtoimpactonEnglishcomprehension?
a. Doyouthinkthatcomparedwiththreeothersubtitlingmodes;thenosubtitlesmodecanbe

helpfulforstudentstofocusontheEnglishmaterial?
b. Do you think that the Chinese subtitle, English subtitle, or the bilingual subtitle can

distractstudents’concentrationontheinputofEnglishmaterial,eventhoughtheirEnglish
comprehensionimproves?

c. Doyou think that theno subtitlesmodecanhelp learners fullyunderstand theEnglish
content?Whatarethebenefitsanddrawbackofthenosubtitlesmodes?

d. DoyouthinkthattheChinesesubtitleortheEnglishsubtitlecanhelplearnersfullyunderstand
theEnglishcontent?WhatarethebenefitsanddrawbacksoftheChinesesubtitleandthe
Englishsubtitlerespectively?

e. Doyouthinkthatthebilingualsubtitle(Chinese&English)canhelplearnersfullyunderstand
theEnglishcontent?Whatarethebenefitsanddrawbacksofthebilingualsubtitle?

f. Whichtypesofsubtitlingyouwouldprefertochoosetoaidlearners’Englishcomprehension
enhancement?Pleasegiveexplanations.

2. Howdoyouperceivetheeffectsoffourdifferenttypesofsubtitlesonvocabularyacquisition?
a. Doyouthinkthatanyofthesesubtitlingmodescanbenefitthevocabularysizeoflearnersmost?
b. Doyouthinkthatstudentscangraspthefunctionofthevocabulary(e.g.,form,use,related

grammar)andcorrectlyuseitaccordingtothesefourdifferentsubtitlesmodes?
c. Doyouthinkthatwhichsubtitlingmodescanbesthelpvocabularyacquisition?
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3. Doyoupromoteanyofthesefourmodesofsubtitlingtotheirstudents?
a. Haveyouadaptedanyofthesesubtitlingmodesasapedagogicalapproachtoassistyour

Englishteaching?
b. Ifyes,howdoyouapplythisapproachintotheteaching?Andwhatabilitiesstudentscan

practiceunderthissubtitlingmode?
c. Ifnot,doyouwanttopromoteoneofsubtitlingtypesormakeacombinationofthemused

intheteaching?
d. WhichkindofEnglishclasses(listening,speaking,reading,writing)doyouprefertousea

subtitlingmode?why?
e. Ifyourstudentswanttoutilizeoneofthefoursubtitles’modestolearnEnglish,whatadvice

orwhatlearningstrategywillyouproposetothem?


